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Fallon Testifies on Teacher Preparation Programs at the National Research Council 

Daniel Fallon, chair of the Education Division of the Carnegie Corporation of New York delivered testimony to the National Research Council Study Committee on Teacher Preparation Programs in the United States on December 7, 2005.  At that meeting, Fallon was invited to provide the committee with one or two research questions to be addressed, which he did in a letter on January 17, 2006.  Excerpts from his testimony and letter follow.
“Since the pioneering work of Professor James Coleman . . . the scientific consensus was that student achievement was dependent primarily upon the socioeconomic status of the student, embedded in the student’s family circumstances.  A more focused analysis of the same data by Christopher Jencks and his Harvard colleagues . . . reinforced the general view of Coleman. . . The net effect of the underlying science and subsequent policy analysis was to imply that student achievement could not be raised until conditions in society changed so as to alter socioeconomic conditions. . . A logical implication was that the quality of teaching did not actually affect student achievement very much.  
“Although the findings of Coleman and Jencks are important and point to real influences on student achievement, they suffered from high dependence on a singular form of data analysis, namely, cross-sectional snapshots. . . The data that became available in the 1990s were different.  Extensive mandatory statewide testing in several successive grades of school led to longitudinal data that permitted, for example, comparisons of a student’s performance at one point in time with that same student’s performance at an earlier time.  It thus became possible to look systematically at the growth in student learning. . . Most startling was the discovery made possible by this form of analysis that there were some teachers working with high poverty students who reliably produced year-after-year very high student learning growth. . . 

“Informed by the new knowledge on the potential impact of teacher quality, Carnegie Corporation of New York decided to allocate a major share of its philanthropic resources toward it. . . We chose to invest our resources heavily in the improvement of traditional formal teacher education programs, although we also have been awarding grants in support of examining alternative certification and improving professional development. . .
“Our careful review of the scientific literature on teacher education revealed what you already know, namely, that the logical and normative knowledge base for teacher education is deep and richly developed, but the empirical knowledge base is very thin. . . It was against this background that we designed our substantial investment in improving teacher education in the United States.  We are pleased that the Annenberg Foundation and the Ford Foundation joined us in our work, thus extending the reach of our initiative, called Teachers for a New Era.
“Our strategy is to select a broad spectrum of institutions of higher education that educate teachers, representing many different kinds of institution from which teachers receive their education and their license to teach.  Working with publicly available data, and with the assistance of a policy research team from the RAND Corporation, we selected eleven institutions that we felt had the capacity to redesign fundamentally their teacher education programs with attention to three large design principles: (1) a thoroughgoing reliance on persuasive evidence to guide their work; (2) effective engagement of the disciplines of the arts and sciences; and (3) conceptualizing teaching as an academically taught clinical practice profession. . .
“We have not prescribed a specific model for teacher education but instead have called upon the institutions to bring their intellectual capital to bear upon the challenges we have set, and thus to put in place a program that will result in the production of teachers who reliably produce student learning growth and are expert in understanding how to do this. Our hopes for dissemination of successful practice arising from this investment rest on public policy brought into play by the persuasive evidence these institutions will bring forward that specific practices in the teacher education program result in teachers who reliably produce learning growth in their students.”
From the January 2006 letter:

“It seems to me the most pressing question for which the research community seeks answers today is: What specific interventions in the education of teachers are most likely to enable the teacher to bring about learning growth in pupils?  You will notice that the way I have posed this question the idea of a formal university‑based program of teacher education is not central.  Rather, the question acknowledges that teachers may arrive as certified professionals in classrooms through a variety of pathways.  The question also assumes that some teachers are more effective than others (an empirical fact) and that the behaviors that make them so can be taught and learned (a hypothesis). . . 

“The question . . . does not lend itself to a simple or unitary answer, and partial answers are already extant.  For example, there is accumulating evidence that teaching is indeed largely a clinical practice and that prior experience in clinical settings improves effective teaching.  Professor Jim Wyckoff, a member of your committee, has recently completed a persuasive analysis of the performance of first‑year teachers in New York City, showing that such teachers from traditional programs that include clinical experience perform better than those from more elite institutions with higher test scores and more rigorous academic training who lack clinical experience.  We do not know, however, whether clinical experience alone explains this difference, especially since we have logical reasons to expect that other elements of a traditional teacher education program may also play a role.  More importantly, . . . we cannot identify yet any specific interventions that seem especially responsible for the outcome.

“In short, it appears to me highly unlikely that a single experiment, design, or analysis will provide a huge gain in our knowledge.  Instead, what is needed is a call for systematic inquiry; i.e., a programmatic approach to research in teacher effectiveness and, by extension, to teacher preparation.  We now have available longitudinal databases that link the annual performance gains of individual pupils with the teachers who taught them while the gains were occurring.  This development has the potential to increase greatly the reach and power of the studies that are needed.”  

********************

Bank Street College of Education Faculty Engaged in Examining Data for Program Improvement
Beginning in October 2005, Bank Street College of Education organized a series of faculty seminars aimed at supporting the use of data to inform programmatic renewal.  Called “5Fridays,” these workshops provided faculty and administrators with opportunities to look at data that have been collected through the TNE initiative about Bank Street students, programs, and graduates and reflect on what the data mean for their practices as teacher educators.  Through this process, faculty are looking at the full spectrum of the Bank Street experience for candidates, asking: What do we know about our students?  What are their opportunities for learning here at Bank Street?  How do our programs affect the practices of our graduates in the field?  What kind of influence do our graduates have on their own pupils?  
The 5Fridays workshops focused on three particular sets of data: (1) results from an entry survey of graduate students; (2) information about graduate programs, gathered through structured interviews of faculty and staff; and (3) results from an alumni survey about the practices and perceptions of Bank Street graduates.   Next year, faculty will look at updated survey results, data from follow-up studies of graduates and their pupils, and analysis of pupil achievement data. 
This year, 45 faculty members participated in the 5Fridays program, and 53 are currently signed up for the seminars in the 2006-07 academic year.
********************

California State University System Launches Excellence in Teacher Preparation Project

The California State University (CSU) education deans have begun a yearlong project to identify approaches, timelines, and essential resources to develop a comprehensive culture of evidence that will inform and improve CSU’s teacher preparation programs. Organizationally, this initiative will result in the creation of the CSU Excellence in Teacher Preparation Initiative for the 21st Century.  This effort will be directly linked to the principles and general issues articulated in the TNE initiative, of which California State University, Northridge is a participant.  The Excellence in Teacher Preparation Initiative will be led by a project team of six faculty selected for their expertise in teacher preparation.  This team will be supported by a steering committee made up of one faculty representative of each of the CSU campuses and a representative of the chancellor’s office.  The product of this project will be a report with a recommended plan of action on teacher preparation to be considered by individual campuses, statewide CSU groups, and the chancellor’s office.  Recommendations and policy implications for teacher preparation beyond the CSU will also be important expected outcomes.

********************

Michigan State University Capitalizes on PROM/SE Database to Investigate Impact of Math Teachers

In the summer of 2003, Michigan State University (MSU) and five consortia of school districts in Michigan and Ohio received a $35 million grant from the National Science Foundation for a project titled Promoting Rigorous Outcomes in Mathematics and Science Education (PROM/SE).  This research and development initiative aims to improve math and science teaching and learning, beginning with diagnosing the problems in these areas.  The PROM/SE staff has:  tested 200,000 students; surveyed teachers about their classroom practices; and collected information on K-12 math and science curricula, student learning, teacher professional development, teacher preparedness, and parents’ attitudes about math and science education in the partner districts.
The MSU TNE initiative has begun to capitalize on the data amassed for the PROM/SE project by implementing an initial pilot study to investigate approaches to studying teachers’ impact on the mathematics learning of their pupils.  In spring 2004, PROM/SE gathered baseline data about teachers’ backgrounds, intended and implemented mathematics curriculum, and pupil performance across the 60 participating school districts.  The data allowed the researchers to compare pupil performance of the teachers in the group that had received degrees from MSU with that of the non-MSU graduates on specific mathematic subtopics at the elementary level.  Members of the TNE mathematics team are using the results to plan program improvements for those subtopics in which the pupils of MSU graduates performed more poorly than the others.  
********************

University of Virginia Holds National Conference on History Education

University of Virginia (UVA) Dean of Arts and Sciences Ed Ayers hosted a national conference on history education at Monticello in Charlottesville, Virginia, from June 23 to 25, 2006.  The purpose of the conference was to determine how college and university history departments may best serve future K-12 history and social studies teachers.  The 54 invited participants included distinguished historians and social studies educators as well as master teachers.  The two-day meeting addressed questions regarding history departments’ courses, advising structures, links to education schools, and links to K-12 schools.  Products will include a white paper recommending particular policies and practices to history departments around the country, and a census of history departments intended to capture current practices in the preparation of future history teachers.  The university hopes to conduct two forms of follow-up:  (1) long-term research into the effectiveness, for pupils in history and social studies courses, of the practices that the conference recommends; and (2) inquiries in succeeding years into other disciplines.  The conference was conducted in partnership with the National Council for History Education and the Thomas Jefferson Foundation, with the support of the Carnegie Corporation of New York. 

********************

Seven TNE Institutions Host Grant Renewal Visits

This spring, a site visit team from Carnegie Corporation of New York, accompanied by representatives from the Academy for Educational Development (AED), visited the seven institutions funded in the second round of TNE grant making to learn what progress they had made since they began work on the initiative nearly three years earlier and to assist the sites as they prepared the case for a two-year renewal of their grants.  

During these site visits, the team met with university and P-12 faculty and administrators, individuals from partner institutions, novice teachers, and teacher candidates, all of whom are involved in the teacher education reform initiative to varying degrees at each of the TNE sites.  Over the course of the two-day visits, the site visit team explored the strategies used to embed the TNE design principles in the institution’s programs, the nature and status of the partnerships necessary for successful implementation of clinical components required by TNE, how matching funds will be deployed to deepen and sustain progress toward an exemplary teacher preparation program, and how the institution will sustain the transformed program at the conclusion of the grant award period.

A few of the TNE activities underway on each of the seven campuses and recognized during these visits are highlighted below.
Boston College (BC) has located 85 percent of its 2004 School of Education graduates and 95 percent of 2005 graduates for exit and year-out surveys. Education, arts and sciences, and K-12 faculty have collaboratively designed and co-taught 28 TNE courses in a range of subjects and have developed teaching content labs to enhance students’ pedagogical content knowledge.  These groups of faculty have also been working together to create a masters in education on teacher leadership and a new interdisciplinary major for teacher candidates in elementary education.  BC graduates are now offered opportunities for continued support through Project SUCCESS, an innovative induction program that begins prior to graduation and extends into the third year of teaching and provides a menu of offerings.

Florida A&M University (FAMU) piloted sections of a new geography course designed by the TNE elementary education design team in spring 2006.  The curricular changes proposed by multiple TNE design teams are making their way through the appropriate university channels for institutionalization.  Several studies are underway to gather evidence and better understand relationships among variables in student characteristics and success in classes in which future teachers and other students enroll.  These studies link the achievement of future education majors with their success in arts and sciences courses.  A “lunch and learn” series of mid-day meetings that have been popular with FAMU faculty have stimulated discussion across campus about pedagogical and assessment issues in higher education. 


At Stanford, the Performance Assessment for California Teachers (PACT) has been integrated into TNE, and research on PACT outcomes is being used to revise the Stanford Teacher Education Program (STEP) in secondary education and in developing a STEP elementary co-terminal program.  Five new arts and sciences courses have been launched for STEP co-terminal students: Elementary Mathematics; Elementary Teacher Preparation in the Visual Arts; Modern Freedom Struggle; the Program in Writing and Rhetoric; and Teaching Shakespeare.  A three-part induction model has been developed that includes: virtual mentoring via on-line coaching and distance learning courses taught by education and arts and sciences faculty; the TNE Summer Institute and Stanford Courses for Teachers Program; and school- and district-based mentors for teachers, administrators, and school leaders.

The University of Connecticut (UConn) is working collaboratively with the Connecticut State Department of Education to develop a statewide database that will include university data on students and graduates and link teacher characteristics with state assessment results and other pupil information.  UConn hired seven TNE fellows in the areas of English, history, mathematics, modern and classical languages, educational psychology, and curriculum and instruction (two.)  TNE also initiated the development of Diversity Studies in American Culture, a new interdisciplinary minor.  Faculty piloted an induction program for recent UConn graduates to help novices improve their practice and to help faculty learn more about the needs of teachers in their induction years.
The University of Texas at El Paso (UTEP) is partnering with area districts to build a longitudinal database including information on teacher candidates and graduates and pupil learning outcomes.  The TNE social studies work group has developed two pilot summer seminars in United States and world history for K-12 teachers and UTEP and El Paso Community College faculty.  One joint faculty appointment was made in anthropology and education and another in mathematics and education; TNE faculty members were hired in psychology and history.  Peer-led team learning workshops in chemistry have been successful and this model will be used in other disciplines.  Residency/induction academies are being planned summer 2006 for new teachers, mentors, and K-12 administrators.

At the University of Washington (UW), faculty are negotiating a contract with the Office of the Superintendent of Public Instruction to transfer data files to the university for the purpose of constructing an integrated data warehouse.  Study groups including education and arts and sciences faculty and P-12 professionals have created new courses and programs including an undergraduate minor in education, learning, and society and an integrated sciences major. “P courses” that focus on the development of pedagogical content knowledge are being taught in English, with the possibility of expansion to other arts and sciences disciplines.  Faculty developed and are now using Video Traces, an educational technology that supports new teachers by bringing university and K-12 faculty together to examine and provide feedback on teacher practice and pupil learning. 

The University of Wisconsin-Milwaukee (UWM) is coordinating with Milwaukee Public Schools to gather and share data and to formulate the TNE pupil learning growth pilot, which aims to link pupil learning gains resulting from teaching preparation practices at UWM.  A number of new multi-disciplinary team-taught courses are being developed and several extant courses have been redesigned and reinvigorated as a result of TNE.  TNE design teams aligned the curricular programs with the content standards of the Wisconsin Department of Public Instruction and the Milwaukee Public Schools Learning Targets; curricular changes have been made as a result.  “Tapped In,” an electronic platform, has been adopted as a means of supporting UWM teacher candidates and beginning teachers through online communication with faculty.

********************

Director Hired for the TNE Learning Network

The TNE Learning Network’s new director began work in January 2006. Anne Rogers Poliakoff brings to TNE more than twenty years of experience in nonprofit management, communications, and policy research related to education reform, teacher preparation, and workforce development.  Prior to joining AED, she worked with Caliber Associates on evaluation and communications projects concerning math and science teacher professional development, adult literacy, and emergency school management.  She previously served as director of publications for the Council for Basic Education.  

********************

TNE Learning Network Awards Eight Institutions Mini-Grants in First Round of Competition
The first round of competition for TNE Learning Network mini-grants took place this spring.  The purpose of the mini-grants program is to support preservice teacher education projects by Learning Network institutions that align with one or more of the three TNE design principles and show strong potential to improve the applicant institution’s capacity to prepare teachers.  The maximum size of a mini-grant is $10,000, and a 50% match is required. Only institutional members of the TNE Learning Network were eligible to apply.  Of 17 proposals received by the April 3 deadline, eight were approved for funding.  

-- Alverno College received support for a collaborative partnership with the University of Virginia to:  (1) study UVA’s Classroom Assessment Scoring System (CLASS), especially its validation against PK-12 student gains; (2) revise its own student teaching assessment process based on that study; and (3) provide high quality videos that will support the assessment of candidate performance at both partner institutions. 

-- New York University will study “the effects of multiple-perspective assessment upon student teacher development and pupil learning,” piloting a process for assessing student teachers’ proficiency in the domains of effective teaching from the perspectives of the supervisor, the cooperating teacher, and the student teacher. 

-- North Carolina A & T University will conduct a four-day summer institute during which arts and sciences and education faculty will meet to align the professional/content curricula in the biology, chemistry, mathematics, and physics licensure programs with Praxis II and Specialty Program Area standards. 

-- Southeastern Louisiana University will plan and develop an induction plan to bridge the gap between initial preparation of teachers and teacher leader preparation and initiate a pilot program with a partner rural district. 

-- The University of Illinois at Chicago will develop two workshops and a written curriculum to strengthen its preparation of secondary teachers in classroom management and assessment of student learning. This plan is based on assessments by the university indicating that their teacher candidates and graduates have difficulty in these two areas. 

-- The University of Tennessee at Chattanooga will design an alternative pathway to teacher certification for English, mathematics, and science majors, which would allow candidates to meet state requirements for content knowledge with their B.A. degree and complete the education courses required for licensure within an additional year. 

-- Western Kentucky University will develop and pilot a new teacher induction program that will expand the involvement of arts and sciences faculty and improve the performance of second-year teacher graduates in science and mathematics instruction of their K-5 pupils.

-- Western Oregon University will conduct a two-part project focused on teacher work sample methodology that will:  (1) develop and test subject-specific teacher work sample requirements that document candidates’ ability to address specific standards; and (2) edit and compile two volumes of empirical evidence and case studies on teacher work sample methodology. 

A second round competition for Learning Network mini-grants is anticipated in the winter of 2007.

********************

TNE to Present at Teacher Work Sample Conference in July

Robin White from the Academy for Educational Development (AED), Beverly Cabello from California State University, Northridge, and Leland Cogan from Michigan State University will give a presentation at the 2006 Teacher Work Sample Conference, sponsored by the American Association of Colleges for Teacher Education, the Education Commission of the States, and Western Oregon University, to be held July 19-21 in Portland, Oregon.  Their presentation, entitled “Connecting University-Based Teacher Education with K-12 Pupil Learning:  Lessons from the Teachers for a New Era Initiative,” will begin with a brief overview of the TNE initiative and the strategies that the 11 funded institutions are using to connect university-based teacher education with K-12 pupil learning.  Cabello and Cogan will describe the pilots their institutions implemented to measure pupil learning growth in selected classrooms and share initial findings from these studies.

********************

For more information and to find past issues of this newsletter, please visit the Teachers for a New Era website at http://www.teachersforanewera.org.

To unsubscribe from this newsletter, please reply to tne@aed.org with your request to be taken off our list.  

To add recipients, please email tne@aed.org with the name, affiliation, and email address of those to be included. 

AED and the Teachers for a New Era project will not share this email list with others.
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