Teachers for a New Era Quarterly Newsletter

Vol. 3, No. 1 

October 2006
********************

Table of Contents:
1. Fostering Collaboration with the Arts and Sciences, by Mary Brabeck

2. TNE Learning Network Prepares for Second National Meeting, Launches Website

3. Carnegie Corporation Approves Resolution Authorizing Renewal of TNE Funds

4. Academy for Educational Development Hosts the TNE Evidence Forum

5. TNE Institutions Prepare Detailed Evidence Plans

6. University of Texas at El Paso to Host English Language Development Conference

7. New Names and Faces

********************

Fostering Collaboration with the Arts and Sciences
by Mary Brabeck, Dean of the Steinhardt School of Education, New York University
It is almost a ‘given’ today that a good elementary or secondary teacher is one who has mastered the content and the discipline he or she teaches. However, the relationship between knowledge in specific content domains (how much and what science, history, English?) and pedagogy (what teaching methods are associated with what types of learning?) is not well researched. Nevertheless, most people agree that the subject matter knowledge of too many teachers is inadequate.  Math teachers need to more deeply understand mathematical concepts, how math facts are learned, and the processes of mathematical problem solving.  History teachers need to know the facts of history, the methods of historiography, the structure of the discipline, and its rules of evidence. Yet these critical lessons are more likely to be taught in schools of arts and sciences than in education schools, and the bridge between faculty in arts and sciences and their colleagues in education is often very weak, and sometimes nonexistent.   

One of the design principles of the Teachers for a New Era project is that education needs a close partnership with arts and sciences. Presumably the experts in content (arts and sciences faculty) and the experts in how to teach it (education faculty) should collaborate to help prepare teachers in both areas.  However, this partnership is made difficult by a number of barriers.  

Specialization in doctoral level preparation has lead many faculty members to become deeply knowledgeable about a narrow aspect of their discipline. This is reinforced by a tenure structure that rewards scholarship that is discipline-specific and published in journals that only scholars in the same field read.  Collaboration with education faculty takes valuable time from a researcher who is rewarded for scholarly papers and inventions in physics, chemistry, or psychology.  When these faculty teach, they are more likely to present in-depth knowledge that ignores the broad domain of the discipline, knowledge that teachers need. Furthermore, the task of translating experts specialized knowledge for teachers (what is it that their students need to know) is seldom rewarded and often ignored.  Given severe time limitations, an untenured faculty member’s pursuit of excellence as a cellular biology researcher may be antithetical to the goal of preparing top-notch biology teachers. 

Education schools are often on the low rung of the academic hierarchy so there is little social support for such collaborations.  The stereotype that teacher candidates are less qualified than their arts and sciences peers affects faculty members’ views of students, even though evidence contradicts the claim.  Comments like “you are too smart to teach biology; you should go into pre-med” are too common, and faculty in arts and sciences rarely think about advising their students to think about teaching as a career.  This same attitude means faculty don’t ask and discover, “what about my discipline do teachers need to know?” 

Learning about state standards in English might lead faculty to require at least one course in Shakespeare, but there is little reason for faculty to take the time to learn that high school English teachers in many states must teach at least one Shakespeare play each year.  The fact that state and national policies change the content teachers are expected to teach so often increases faculty cynicism about education.  Furthermore, the current academic debate around contested theories (postmodernism, critical theory, feminism etc.) is often more influential in shaping the major than the needs of K-12 teachers.  This is not to say these conceptual frameworks for textual analysis should not be taught to English majors, but the Bard also should be taught if English majors are to be prepared for the nation’s schools.  

Disdain and dismissal of the value of colleagues also exists in schools of education, where faculty are too quick to believe arts and sciences faculty don’t care about teaching and learning.  Many faculty in schools of education have been in arts and sciences departments and are well aware of the attitudes against education faculty.  These same faculty are likely to counter with distrust and condemnation of those who “just don’t get it” when it comes to preK-12 education and the reality of public schools in the 21st century.  

Nevertheless teachers report that they need better preparation in what to teach, even as they struggle with how to teach it.  There are compelling reasons for colleagues in arts and sciences to partner with education faculty, even when the institutional climate militates against such collaboration.   

Some arts and sciences faculty see involvement with teacher education as a civic responsibility.  Faculty with social justice values may consider it a civic duty to become involved in elementary and secondary education.  Concerns about the growing inequities in access to college and professional training may lead them to collaborate with education colleagues, to understand state regulations, and to develop pedagogy that is appropriate for their content areas.

Second, many faculty in arts and sciences are parents.  From their concerns about their own children as well as those of their community at large, they may see developing high quality teachers as an important role for parents who have specialized disciplinary training. If we who have the privileges of living the academic life can share some of it with those who are working with K-12 teachers, all our children will benefit. 

Third, in an era of instability, critique (e.g., the Shilling Commission chaired by George Miller) and cost-cutting in higher education, departmental self-interest is well-served by  teacher education students. Those who major in their discipline keep enrollments high and justify additional hiring within the department.  They also provide an answer to the Shilling commission’s charge that universities are divorced from the needs of society.  And if we do not improve mathematics and science teaching at the elementary and secondary level, we will continue to see a downward spiral in the number of students entering science, technology, engineering, and mathematics (STEM) fields. 

Fourth, grant incentives can bring faculty into collaborations. We have found that particularly in the humanities, even small stipends can induce faculty to go to a school and work with student teachers and their cooperating teachers.  Once such faculty find that their disciplinary work can be positively affected by work in schools, they are hooked and their teaching and syllabi improve.  Other faculty have been drawn into schools through joint research on development of knowledge in mathematics or literacy. Finally,  some faculty see teaching as a way for their students who some day will be physicists, chemists, or mathematicians to consolidate their knowledge of their discipline by teaching for several years before pursuing doctoral studies.  Suggesting that they spend a few years as a high school teacher may be good advice. 

When collaboration between arts and science and education faculty occurs, what and how faculty in arts and sciences teach may change. At Boston College a faculty member from the English department collaborated with a faculty member in education to improve the teaching of English in a large urban high school.  It was a revelation to the English department faculty member to learn that all children do not learn the same way and that different methods of teaching are required to be successful with a variety of learners.  The students who matriculate at places like BC and NYU all can adapt to learn the way the professor teaches.  High school students are not as forgiving.  

Faculty may realize the importance of finding out about schools and what future teachers need by themselves. But leadership at the top is also necessary. At NYU the Provost and Dean of the College of Arts and Sciences, have taken the time (actually weekends of time) to learn about the challenges schools face, and have formed a Teacher Education Council that is made up of both arts and science and education faculty.  Similar efforts are occurring across the colleges and universities involved in the Teachers for a New Era initiative.  We all have a lot to learn from these efforts to bring arts and sciences faculty into the endeavor to prepare teachers skilled to teach rich and deep content.  

********************

TNE Learning Network Prepares for Second National Meeting, Launches Website 
The TNE Learning Network will hold its second national meeting in Philadelphia, PA from November 30 – December 1, 2006.  This meeting will provide an opportunity for the teams from the 30 Learning Network institutions, 11 TNE sites, and their partners to study and explore the TNE design principles and their real world applications, including the best work of others who are implementing reforms.  It is structured to encourage members to reach out to others with shared interests and strengthen connections among Learning Network and TNE institutions.  Desired results for the meeting include the establishment of “threads” of interest around which subgroups of institutions could cluster and an increased capacity of participating institutions to guide the Learning Network’s development in such areas as regional networks and conferences, functions of the Learning Network website, and the future of the Network itself.

Additional information about the meeting can be found on the Learning Network’s newly launched website at www.tnelearningnetwork.org.  The website features news links and a search engine for articles relevant to Learning Network activities.  A journal feature, which will serve as an outlet for publishing new work devoted to programmatic and organizational change in teacher education, is currently under construction.   

********************

Carnegie Corporation Approves Resolution Authorizing Renewal of TNE Funds

On September 28, 2006, the board of trustees for Carnegie Corporation of New York approved a resolution authorizing the president of the Corporation to expend funds in support of renewals for the seven TNE institutions whose initial grants come formally to an end in this year.  The board heard a report by Daniel Fallon, chair of the Education Division, on the status and progress of the TNE initiative.  The examples of the impact of TNE provided by the seven sites were essential to the presentation, as were the examples provided by the first-round sites whose renewal grants were approved last year.  The use of empirical measures of success, particularly evidence of pupil learning, was especially heartening to members of the board.  The seven institutions authorized to receive renewal funding were:  Boston College; Florida A&M University; Stanford University; University of Connecticut; University of Texas at El Paso; University of Washington; and University of Wisconsin, Milwaukee. 
********************

Academy for Educational Development Hosts the TNE Evidence Forum

The Academy for Educational Development hosted the TNE Evidence Forum in San Francisco, California from September 17 - 20, 2006.  The meeting’s purpose was to discuss various research and evaluation strategies to help strengthen a growing body of evidence-based knowledge about teacher education.  More than 60 representatives of the 11 TNE institutions gathered at the Hotel Monaco to share information about their evidence-gathering activities.  Three external research advisors – Dan Goldhaber, Elliott Medrich and Bob Yinger – were also on hand to participate in discussions, help strengthen the institutions’ evidence-gathering strategies, and provide a synthesis of the major trends and challenges that arose.  
Breakout discussion topics on the first full day focused on assessment of pupil learning growth, assessment of candidate skills, knowledge, and performance, and assessment of novice teacher skills, knowledge, and performance.  Based on issues that arose during the first day’s discussions, conference participants selected sustaining TNE and fostering leadership, research design, and portfolio issues as some of the discussion topics for day two.  For many of the institutions, these discussions provided guidance on the final revisions of their evidence plans, due to the Carnegie Corporation on October 1, 2006.  The conference was conducted with funding from Carnegie Corporation of New York.   
********************
TNE Institutions Prepare Detailed Evidence Plans

In March of 2006, Carnegie Corporation of New York requested that the TNE institutions develop evidence plans addressing four major evidence domains:  1) assessment and evidence gathering pertinent to pupil learning growth; 2) assessment of candidate knowledge, skills, and performance; 3) assessment of new teacher knowledge, skills, and performance; and 4) continuous program improvement, inclusive of curriculum review and adjustment, and, where appropriate, curriculum redesign.  Within each domain, sites were asked to elaborate on focus areas such as each evidence-gathering activity’s rationale, design, and findings (for activities already underway).  
The four initial sites submitted their evidence plans to Carnegie Corporation on June 30, 2006; the seven second-round sites made their submissions on October 1, 2006.  Several sites engaged evidence consultants to assist development of their plans.  The plans will be used by the TNE site liaisons to monitor progress in gathering TNE evidence and to identify potential technical assistance needs.  They will also be shared with the TNE Research Coordinating Council.
********************

University of Texas at El Paso to Host English Language Development Conference
On November 5-7, 2006, the University of Texas at El Paso (UTEP) will host the third annual TNE English Language Development (ELD) conference.  The conference will focus on ELD issues such as serving classrooms in which multiple languages are spoken, teaching English as a second language in various content areas and grade levels, and engaging parents of English-language learners in their children’s academic success.  Conference participants will include TNE site representatives and other experts in ELD.  James Crawford, Co-director of the Institute for Education and Language, and Louis Moll, ELD expert from the University of Arizona, will provide keynote presentations.  Other scheduled events include site visits to three local schools which face ELD challenges and an El Paso border area tour.  Previous ELD conferences have been held at Michigan State University and California State University, Northridge.  
********************
New Names and Faces
The University of Washington welcomes Patrick Sexton as its new TNE Associate Project Director.  Patrick comes to the UW TNE team after six years at the Alliance for Education, a local education fund leveraging public support for public education in Seattle.  Patrick provided leadership to the Alliance's Effective Teaching and Secondary Reform efforts.  As a senior partnership manager Patrick worked closely with district, union, school and community leaders to move systemic reform and renewal in areas as diverse as professional growth and teacher evaluation, public engagement, personalization and small learning communities, and the academic achievement gap in math and science.  Patrick will be responsible for the day to day management of the UW TNE project.  One of his goals will be to help the UW TNE team focus on integrating the various parts of their work and sustaining the gains made during the five-year grant.

Peter Williamson has been named the new director of TNE at Stanford.  Having recently completed his Ph.D. at Stanford in Curriculum and Teacher Education, he is now a faculty member in the Stanford Teacher Education Program (STEP). Prior to becoming the director, Peter served as the induction coordinator for TNE. He has extensive experience teaching and leading Bay Area schools, and has worked on multiple literacy and school reform initiatives. His research interests include new teacher induction, urban education, and language acquisition. 
Thomas G. White, Ph.D. (developmental psychology) is joining Victor Luftig as co-director of TNE at the University of Virginia.  Tom comes to UVA from the Fairfax County (VA) Public Schools where he was a program evaluator focusing on early reading interventions, school effectiveness, and professional development. He has a wide range of experience in educational research and program evaluation.  He is particularly interested in research on new teacher induction, building university-school partnerships, and sustaining the legacy of TNE.
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